Some significant but buried studies of embodiment and materiality in social interaction by Nevile, Maurice Richard
Syddansk Universitet
Some significant but buried studies of embodiment and materiality in social interaction
Nevile, Maurice Richard
Publication date:
2016
Document version
Final published version
Citation for pulished version (APA):
Nevile, M. R. (2016). Some significant but buried studies of embodiment and materiality in social interaction.
Abstract from 10th Conference of Australasian Institute of Ethnomethodology and Conversation Analysis,
Melbourne, Australia.
General rights
Copyright and moral rights for the publications made accessible in the public portal are retained by the authors and/or other copyright owners
and it is a condition of accessing publications that users recognise and abide by the legal requirements associated with these rights.
            • Users may download and print one copy of any publication from the public portal for the purpose of private study or research.
            • You may not further distribute the material or use it for any profit-making activity or commercial gain
            • You may freely distribute the URL identifying the publication in the public portal ?
Take down policy
If you believe that this document breaches copyright please contact us providing details, and we will remove access to the work immediately
and investigate your claim.
Download date: 19. Apr. 2017
	AIEMCA	2016	|	The	University	of	Melbourne	
	
1	
	
	
AIEMCA	2016	PROGRAM	
	
	
Australasian	Institute	of	Ethnomethodology	and	Conversation	Analysis	Conference	
DATE	 Wednesday	30	November	–	Friday	2	December	
VENUE	 Kwong	Lee	Dow	Building,	234	Queensberry	Street	
The	University	of	Melbourne	
WEDNESDAY	30	NOVEMBER	
1.00	–	1.45pm	 Registration,	Level	2,	234	Queensberry	Street	
1.45pm	 Welcome	&	acknowledgment	of	country		
	 Session	1	Lecture	Theatre	Q.227	
(Chair:	Amanda	Bateman)	
2.00pm	 Polly	Bjork-Willen	
Co-construction	of	cultural	heritage	during	a	storytelling	activity	at	preschool	
2.30pm	 Gillian	Busch	&	Maryanne	Theobald	
“Are	you	Peta’s	poppy?”:	Authenticating	Santa	
3.00pm	 Kerrie	Delves	and	Lesley	Stirling	
Clinical	tests	as	interaction:	children’s	in	situ	rule	learning	
3.30	–	4.00pm	 Afternoon	tea	
	 Session	2	Lecture	Theatre	Q.227	(Chair:	Amelia	Church)	
4.00	–	4.30pm	 Amanda	Bateman,	Margaret	Carr,	Alex	Gunn	and	Elaine	Reese	
Emotional	responses	to	children’s	tellings	
4.30	–	5.30pm	 KEYNOTE:	Matt	Burdelski		(Q.227)	
This	presentation	considers	the	body	as	both	agent	and	object	of	socialization.	Drawing	on	
audiovisual	recordings	in	Japanese-speaking	preschools	in	Japan	and	the	United	States,	findings	
highlight	the	participation	frameworks,	activities,	and	practices	through	which	children	are	
socialized	to	display	appropriate	norms	of	behaviour	through	the	body.	
5.45	–	7.00pm	 Conference	drinks,	supper	and	book	launch	
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THURSDAY	1	DECEMBER	
	 Session	3	Lecture	Theatre	Q.227	(Chair:	Michael	Haugh)	
9.00am	 Ann	Weatherall	&	Johanna	Rendle-Short	
The	positions	and	functions	of	“yeah	no”	in	talk	
9.30am	 Joe	Blythe,	Rod	Gardner,	Ilana	Mushin	&	Lesley	Stirling		
Towards	a	typology	of	resources	for	participation	management	in	Australian	Aboriginal	
conversations	 
10.00am	 Richard	Fitzgerald	
The	methodology	and	research	of	Harvey	Sacks	
10.30	–	11.00am	 Morning	tea	
	 Session	4a	Lecture	Theatre	Q.219	
(Chair:	Richard	Fitzgerald	)	
Session	4b	Lecture	Theatre	Q.227	
(Chair:	Maria	Stubbe)	
11.00am	 Binh	Thanh	Ta	
The	use	of	storytelling	in	resolving	disagreements	
in	doctoral	research	supervision	meetings	
Stefanie	Lopriore	
Accomplishing	physical	assessments	on	a	
health	helpline	
11.30am	
	
Terry	Au-Yeung	
‘Learning	from	roleplay’:	The	multi-layered	flow	
of	interaction	in	training	
Francesco	Possemato	
Creating	repair	opportunity	space	via	
insert	expansion	
12.00pm	
	
Noriko	Takei	&	Matt	Burdelski	
Socialization,	identity	and	epistemics	in	family	
dinnertime	conversations	
Susie	Shen	Jin	
Interviewing	in	daytime	talk	show:	
elicitation	and	feedback	
12.30	–	1.15pm	 Lunch	
	 Workshop	5a	Seminar	Room	Q.420		
(Chair:	Shimako	Iwasaki)	
Workshop	5b	Seminar	Room	Q.421	
(Chair:	Johanna	Rendle-Short)	
1.15pm	 Maria	Stubbe,	Jo	Hilder	&	Ann	Weatherall	
Age	categorisation	as	an	interactional	resource	in	
healthcare	consultations		
Libby	Clark	
Expert-novice	interactions:	Clinical	
reasoning	in	practicum	exams	
2.00pm	
	
Isabel	Ross	
Informed	consent	for	surgery	
Esther	Stutzle	
Negotiations	in	the	Waco	Siege	
2.45	–	3.15pm	 Afternoon	tea	
	 Session	6	Lecture	Theatre	Q.227	(Chair:	Ann	Weatherall)	
3.15pm	 Maurice	Nevile	
Resurrecting	the	body:	Some	significant	but	buried	studies	of	embodiment	in	social	interaction	
3.45pm	–	4.45pm		 KEYNOTE:	Nick	Enfield		
This	talks	argues	for	two	key	points:	(1)	action	ascription	does	not	involve	‘recognizing	the	action’	(AKA	speech	act)	
from	a	list	of	types	(whether	Austinian	or	Scheglovian),	but	rather	involves	building	up	a	token	understanding	based	on	
independent	features	of	behavior;	(2)	people’s	categorization	of	actions	in	interaction	is	done	in	two	quite	distinct	
ways,	one	is	by	how	we	treat	the	action,	ie	how	we	handle	it	or	respond	to	it,	and	another	is	by	how	we	represent	the	
action,	ie	how	we	(effectively)	describe	it.	We	argue	that	these	points	are	necessary	for	a	coherent	approach	to	action	
as	a	field	of	research	in	(EM)CA.	
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FRIDAY	2	DECEMBER	
	 Session	7	Lecture	Theatre	Q.227	(Chair:	Maurice	Nevile)	
9.00am	 Ricardo	Moutinho	
Interpreting	codeswitching	practices	in	L2	classrooms	
9.30am	 Jess	Harris	
Understanding	professional	learning	conversations:	Structures	and	patterns	of	feedback	
talk	between	teachers	
10.00am	 Shimako	Iwasaki,	Meredith	Bartlett,	Howard	Manns,	Louisa	Willoughby	
Touching	talk:	Social	interaction	among	Deafblind	people	
10.30	–	11.00am	 Morning	tea	
	 Session	8a	Lecture	Theatre	Q.230	
	(Chair:	Ricardo	Moutinho)	
Session	8b	Lecture	Theatre	Q.227	
	(Chair:	Maryanne	Theobald)	
11.00am	
	
Todd	Sandel	
Chinese	language	repair	on	WeChat	
Brooke	Scriven,	Christina	Davidson	&	Christine	
Edwards-Groves	
The	social	production	of	a	23-month-old	child’s	
literacy	knowledge	in	family	interaction	
11.30am	
	
Shannon	Clark	&	Linda	Botterill	
Contesting	the	legitimacy	of	adverse	
health	effects	from	wind	farms	in	
Australia	
Christina	Davidson	&	Christine	Edwards-Grove	
Managing	the	delicate	matter	of	advice	giving	in	
critical	participatory	action	research	
12.00pm	 Mike	Lloyd	
‘Skills	to	pay	the	bills’:	Competency	
on	display	in	a	mountain	biking	video	
	
Joe	Blythe	
Murrinhpatha	speakers’	‘no-response’	response	
to	recruitments	
12.30	–	1.15pm	 Lunch	
	 Session	9	Lecture	Theatre	Q.227	(Chair:	Rod	Gardner)	
1.15pm	 Michael	Haugh	
Revising	po-faced	responses	to	teasing	
1.45	–	2.45pm	 KEYNOTE:	Johanna	Rendle-Short		This	paper	focuses	on	how	the	adjacency	pair	functions	as	a	
scaffolding	device	for	children	with	Asperger’s	Syndrome.	The	analysis	shows	how	even	the	most	
basic	sequence,	the	adjacency	pair,	can	provide	a	structural	expectation	for	children	who	do	not	
quite	know	how	to	continue	their	talk	or	what	to	say	next,	showing	us	how	‘difficulty	with	social	
interaction’	is	enacted	in	conversation.			
2.45pm	–	3.00pm	 Conference	closing	
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A	map	for	conference	activities	
	
	
*The	conference	welcome	drinks	and	book	launch	will	hopefully	be	held	at	the	System	Gardens,	
behind	the	Botany	Building,	so	that	you	can	enjoy	a	stroll	to	the	main	campus.	Wet	weather	plan	is	
to	hold	event	in	the	Frank	Tate	Room,	Level	9,	100	Leicester	St	(the	building	around	the	corner).	
	
WIFI	Access		
	
Access	to	‘Visitor’	Wifi	is	provided	by	MGSE	throughout	the	conference:	
	
Username:	aiemca2016					Password:	Gyb)?	
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Keynote	Lecture	Wednesday	30	November		
 
Socializing preschool children’s bodies  
Matthew Burdelski , Osaka University 
Email: mburdelski@yahoo.com 
 	
In face-to-face communication, the body is a central resource in performing, interpreting, and 
responding to human action. Hence, children in any society have to learn how to deploy the body in 
socio-culturally organized ways, which vary to a degree based on the participants, setting, activity, 
and the immediate social action. Parents, teachers, siblings, and at times peers play a role in shaping 
children’s bodies in specific ways, while at the same time children are agents who may align with or 
resist this socialization. This talk will address embodied socialization involving adults and children in 
Japanese by examining ways in which the body is both an agent and object of socialization. It draws 
upon a large corpus of audio-visual recordings (approximately 200 hours) collected over the past 
decade in and around Japanese-speaking and bilingual Japanese-English speaking households and 
preschools in Japan and abroad. It will examine how parents and teachers use linguistic and embodied 
resources in encouraging children to perform social actions that employ the body in relevant ways 
(e.g. bowing in expressing thanks or apologizing, handing over an object as an offer or compliance 
with another’s request) and to interpret others’ embodied actions and/or speech as goal-oriented acts 
that have to be responded to in specific ways. For instance, it will show how adults use their bodies 
laminated with talk to prompt and model for children how to use (or not use) their bodies and verbal 
language to perform goal-oriented actions, and how they use touch in order to guide children’s 
attention and deployment of their bodies in culturally organized ways. The presentation will highlight 
ways in which the body is intricately tied to engaging in social action with others, as well as indexing 
a wide range of socio-culturally meaningful realities such as identity, affect, and social activity among 
others.  
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Keynote	Lecture	Thursday	1	December		
	
The concept of action 
	
Nick Enfield, The University of Sydney 
Email: nick.enfield@sydney.edu.au 
 
 ‘Action’ in interaction is a conceptual and methodological problem for both analysts and members. 
Everyone agrees that we do things with words, but what does this actually mean? This talks previews 
the argument that Jack Sidnell and I have been developing in recent work (see “The Concept of 
Action”, CUP 2017), arguing for two key points: (1) action ascription does not involve ‘recognizing 
the action’ (AKA speech act) from a list of types (whether Austinian or Scheglovian), but rather 
involves building up a token understanding based on independent features of behavior; (2) people’s 
categorization of actions in interaction is done in two quite distinct ways, one is by how we treat the 
action, ie how we handle it or respond to it, and another is by how we represent the action, ie how we 
(effectively) describe it. We argue that these points are necessary for a coherent approach to action as 
a field of research in (EM)CA. 
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Keynote	Lecture	Friday	2	December		
 
Understanding atypical interaction:  
How the adjacency pair functions as a scaffolding device  
	
Johanna Rendle-Short, Australian National University 
Email: Johanna.Rendle-Short@anu.edu.au 
 
This paper focuses on children who were diagnosed with Asperger’s Syndrome under DSM-IV 
(American Psychiatric Association). Asperger’s Syndrome is an autism spectrum disorder at the ‘high 
functioning’ end of the spectrum. Among other things, affected children and adults have pragmatic 
impairment or ‘difficulty with social interaction’. For example, they might find the nuances of 
interaction difficult, they might find it hard to know what to say at the right time, they may not look at 
the other person when they are talking to them, they may not be able to successfully initiate a 
conversation or to keep it going. Understanding this type of atypical interaction and what is meant by 
‘difficulty with social interaction’ requires further research. 
 
The current paper uses the methodological framework of Conversation Analysis to examine some of 
the ways in which the sequential organization of ordinary everyday conversations can provide a 
scaffolding device for children who are pragmatically impaired. It will show how even the most basic 
sequence, the adjacency pair, can provide a structural expectation for children who do not quite know 
how to continue their talk or what to say next. Understanding the power of the adjacency pair as a 
scaffolding device is important for both the affected person and their conversational partner given that 
the latter is often in the interactional role of managing social and pragmatic difficulties as they 
emerge, moment-by-moment. 
 
Based on 8 hours of everyday conversations of 7 children with Asperger’s Syndrome interacting with 
(neurotypical) peers or siblings, the paper will focus on two specific contexts where the adjacency 
pair functions as a scaffolding device. First, it will examine how the response turn, the second pair 
part (SPP), enables the affected children to make a contribution to the interaction within a safe, 
predictable interactional environment due to the linguistic constraints of the first pair part (FPP). 
Second, it will examine the FPP itself. FPPs can include a range of initiating actions such as asking 
for information, making a request, initiating a story, initiating a new topic, initiating a repair. Very 
little research has focused on whether children with Asperger’s Syndrome initiate fewer FPPs, 
although a quantification study by Jones and Schwartz (2009) showed that children with autism 
generally initiate fewer bids for interactions. This paper builds on this earlier research by showing that 
the children with Asperger’s Syndrome in this study also initiated fewer FPPs compared to their 
conversational partners. The paper examines the nature of these FPP turns, including how they 
emerged interactionally and whether or not they were responded to. The paper adds to our 
understanding of the nature of pragmatic impairment for this group of children. 
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Learning from roleplay: The multi-layered flow of interaction in training 
 
Shing Hung Au-Yeung (Terry), University of Macau 
Email: yb57301@umac.mo 
  
Local educational order has always been a topic of interest in Ethnomethodology, Conversation 
Analysis, and Membership Categorization Analysis as it demonstrates how knowledge and skills are 
socially achieved through in-situ members’ work. Recent years have witnessed the emergence of 
studies on instructional interactions in sports, craftsmanship, and performing arts to show how the 
learning of bodily embodied skills is accomplished by the participants through actions explicitly done 
and oriented to by gaze, movement, and talk. Inspired by those interactions, analysts have recovered 
multi-layering and multi-modality of participant organization and interaction by examining Sacks' 
notion of omni-relevance in relation to omni-relevant devices (Fitzgerald, Housley, & Butler, 2009) 
and embodied activities (Evans & Fitzgerald, in-press). Nevertheless, it remains largely unexplored 
how this analytic orientation could apply to instructional interaction where the learning-to-be-
achieved are accountably accomplished and demonstrated through talk, for instance, knowledge 
acquisition and attitude change. This paper aims to contribute to the understanding of this kind of 
instructional interaction through examining interactions in role-play activities in a training event. 
Specifically, the paper examines the ways in which participants organize and undertake their work 
within and as part of a multi-layered flow of action(s) to achieve and demonstrate learning in 
situ.  The analysis would contribute to the study of instructional interaction and Ethnomethodology 
how the analysis of multiple participant resources and orientations can be incorporated into the 
analysis of talk sequence. 
  
 
Evans, B., & Fitzgerald, R. (in-press).  ‘You gotta see both at the same time': Seeing 'seeing' as an embodied 
category predicate in basketball correction activities. Human Studies. 
 
Fitzgerald, R., Housley, W., & Butler, C. W. (2009). Omnirelevance and interactional context. Australian 
Journal of Communication, 36(3), 45–64. 
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Emotional responses to children’s tellings 
 
Amanda Bateman, Margaret Carr (University of Waikato),  Alex Gunn, Elaine Reese (Otago 
University) 
Email: abateman@waikato.ac.nz 
 
The data presented are taken from a three-year project investigating children’s storytelling in 
Kindergarten and through to Primary School in New Zealand. The project involved collecting 
naturalistic video data from 12 children, six on the North Island and six on the South Island where the 
children were video recorded for approximately one hour at the beginning and end of their final 
kindergarten year, and at the beginning and end of their first school year. Specific instances of 
storytelling activities were then transcribed and analysed using conversation analysis. One of the 
findings from the preliminary analysis revealed children’s emotional responses to a telling with their 
peers; this is discussed further in this presentation. 
 
The findings are of significance for early years education in New Zealand, as they relate to the early 
childhood curriculum, Te Whāriki, where teachers are encouraged to provide opportunities for 
children to engage in storytelling in enjoyable ways to support early literacy practices and a 
disposition to learn at an early age. They are also of significance to CA studies exploring emotions as 
a social embodied practice (Goodwin & Goodwin, 2000) where affective stances can be shown 
through storytelling receipts (Stivers, 2008; Voutilainen, 2014) and work in the co-production of 
social organisation (Goodwin, Cekaite & Goodwin, 2012). This research helps to reveal the 
affordances for emotional literacy evident in children’s everyday storytelling in educational 
institutions.  
 
Goodwin, M. H., Cekaite, A. & Goodwin, C. (2012). ‘Emotion as stance’ In M. L. Sorjonen & A. Perakyla 
(Eds.), Emotion in Interaction, pp. 16-41. Oxford: Oxford University Press.  
Goodwin, M. H. & Goodwin, C. (2000)  ‘Emotion within Situated Activity’ In N. Budwig, I. C. Uzgiris and J. 
V. Wertsch, (Eds.) Communication: An Arena of Development, , pp. 33-54. Mahwah, NJ. Lawrence 
Erlbaum (Reprinted in Linguistic Anthropology: A Reader. Alessandro Duranti, ed. pp. 239-57. 
Oxford: Blackwell, 2001). 
Stivers, T. (2008). Stance, Alignment, and Affiliation During Storytelling: When Nodding Is a Token of 
Affiliation, Research on Language and Social Interaction, 41(1), 31-57. 
Voutilainen, L., Henttonen, P., Kahri, M., Kivioja, M., Ravaja, N., Sams, M. and Perakyla, A. (2014). Affective 
stance, ambivalence, and psychophysiological responses during conversational storytelling, Journal of 
Pragmatics, 68, pp. 1-24.   
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Co-construction of cultural heritage during a story telling activity at 
preschool  
Polly Björk-Willén, Linköping University 
Email: polly.bjork-willen@liu.se 
 
The present paper draws from a larger project that investigates how cultural heritage and traditions	
intersect with religious considerations in everyday preschool activities. During one year all kind of 
celebrations and traditions maintained at two Swedish preschools have been studied and video 
recorded. The preschools involved are one with a confessional profile and one public preschool in a 
multicultural area. The present study build on two case studies, and the excerpts are taken from the 
preschool with confessional profile. Two storytelling events, in which the same preschool teacher tells 
a story from the Bible about Noah and his ark for a group of small children, are analysed in detail. 
More specifically the aim is to explore how the story telling, at the two different occasions, is 
accomplished in interaction between the preschool teacher and the children. 
The theoretical framework of the study is influenced by ethnomethodological work on social actions, 
which means that the focus in particular is on participants’ methods of accomplishing and making 
sense of the target story (Garfinkel, 1967). The participant’s talk and social interaction has been video 
recorded during the story telling activities. The transcriptions are informed by conversation analysis 
and work on talk-in-interaction (Jefferson, 1984). Ethical considerations have been taken, and the 
educators, parents and children were asked and informed before the study opened. 
The analyses show how the teacher’s telling of the same story is accomplished differently in the two 
groups. Thus, the analyses clearly illustrate that social transformation of culture and religion heritage 
is not a static phenomenon, but socially constructed, given meaning in situ. This insight may help 
educators to reflect on how cultural heritage could be incorporated in everyday preschool practice. 
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Towards a typology of resources for participation management in 
Australian Aboriginal conversations 
Joe Blythe (Macquarie University), Rod Gardner (University of Queensland), Ilana Mushin 
(University of Queensland), Lesley Stirling (University of Melbourne) 
Email: joe.blythe@mq.edu.au 
Early CA research established that next-selected speakers are obligated to speak, with failure to do so 
being ‘officially absent’ (Schegloff & Sacks 1973). However it has been claimed (Eades 2000; 2007; 
Walsh 1997) that Aboriginal conversationalists aren’t obliged to promptly speak at the next TRP, 
suggesting a non-focused participation frame (Goffman 1963; Schegloff 2010; Couper-Kuhlen 2010). 
The non-focused nature of many Aboriginal conversations is also implicated in claims that Aboriginal 
conversationalists need not face each other (Walsh 1997) - that is,  they are not required to maintain 
an F-formation (Kendon 1990). Yet the consequences of not maintaining a tight participation frame 
for participation management have not been fully explored.  
In recent CA approaches to the study of Aboriginal conversations, Gardner & Mushin (2015) showed 
that transition spaces could be unproblematically extended beyond what had previously been 
described for European languages, and Gardner (2010) found that non-responses to some kinds of 
next-speaker selection did not result in an explicit display of trouble. Nonetheless, this research also 
showed that Aboriginal participants do in general orient to the rules of turn-taking as described in 
Sacks et al (1974), and that troubles in next speaker selection do arise. 
What is required now is to map out more precisely what verbal and non-verbal resources are used by 
Aboriginal conversationalists when they are attempting to explicitly direct or engage another into  a 
speaker role.  To do this we have broadened the scope of study to multiparty conversations video-
recorded in four different Aboriginal communities. We examine how engagement of others is 
managed when there is smooth transition between speakers, and where there is trouble in transition, to 
investigate the systematicity of next-speaker selection, as part of a framework for participation.  
	
Couper-Kuhlen, Elizabeth. 2010. Commentary on Stivers and Rossano: “Mobilizing Response.” Research on 
Language & Social Interaction 43(1). 32–37.  
Eades, Diana. 2000. I don’t think it’s an answer to the question: Silencing aboriginal witnesses in court. 
Language in Society 29(2). 161–195. 
Gardner, Rod. 2010. Question and Answer Sequences in Garrwa Talk. (Ed.) Ilana Mushin & Rod Gardner. 
Studies in Australian Indigenous Conversation. A special edition of Australian Journal of Linguistics 
30(4). 423–455. 
Gardner, Rod & Ilana Mushin. 2015. Expanded transition spaces: the case of Garrwa. Frontiers in Psychology 
3. 1–14. doi:10.3389/fpsyg.2015.00251. 
Goffman, Erving. 1963. Behavior in Public Places. New York: The Free Press. 
Kendon, Adam. 1990. Conducting Interaction: Patterns of behavior in focused encounters. Cambridge: 
Cambridge University Press. 
Sacks, Harvey, Emanuel A. Schegloff & Gail Jefferson. 1974. A Simplest Systematics for the Organization of 
Turn-Taking for Conversation. Language 50(4). 696–735. 
Schegloff, Emanuel A. 2010. Commentary on Stivers and Rossano: “Mobilizing Response.” Research on 
Language & Social Interaction 43(1). 38–48.  
Schegloff, Emanuel A. & Harvey Sacks. 1973. Opening Up Closings. Semiotica 8(4). 289–327. 
Walsh, Michael J. 1997. Cross-cultural communication problems in Aboriginal Australia. Darwin: Northern 
Australian Research Unit. 
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Murrinhpatha speakers’ ‘no-response’ response to recruitments 
Joe Blythe, Macquarie University 
Email: joe.blythe@mq.edu.au 
	
In recent years the umbrella term recruitments has emerged for the family of initiating actions that, 
whether intentionally or otherwise, enlist the assistance of others (Kendrick & Drew 2016; Heritage 
2016; Zinken & Rossi 2016; Floyd, Rossi & Enfield forthcoming). For Murrinhpatha speakers, 
possible responses to recruitments include a range of formats that differ in position along a preference 
hierarchy (Blythe forthcoming). These range from overtly signalled prompt compliance through to 
overt refusal, the most preferred and least preferred extremes, respectively. From a collection of 145 
Murrinhpatha recruitments 32% were completely ignored. 
 
By not being compliant, the ‘no-response’ response format emerges as a structurally dispreferred 
option which buys respondents out of the need to display the response features normally associated 
with dispreference (as hedged, mitigated, accounted for, etc.) (Heritage 1984:265–280; Schegloff 
2007:58–96; Pomerantz 1984; Pomerantz & Heritage 2013). Silence, ordinarily thought of as 
preceding dispreferred responses becomes the sole indicator that refusal to comply is the message 
implicitly conveyed through ‘no-response’. In this paper I examine the collection of the implicit 
refusals performed by ignoring the prior recruiting turns. 
		
Blythe, Joe. forthcoming. Recruitments in Murrinhpatha (and the Preference Organisation of their Possible 
Responses). In Simeon Floyd, Giovanni Rossi & N.J. Enfield (eds.), Getting Others to Do Things: A 
Pragmatic Typology of Recruitments. Berlin: Language Sciences Press. 
Floyd, Simeon, Giovanni Rossi & N.J. Enfield (eds.). forthcoming. Getting Others to Do Things: A Pragmatic 
Typology of Recruitments. Berlin: Language Sciences Press. 
Heritage, John. 1984. Garfinkel and Ethnomethodology. Cambridge, UK: Polity Press/Blackwell. 
Heritage, John. 2016. The Recruitment Matrix. Research on Language and Social Interaction 49(1). 27–31.  
Kendrick, Kobin H. & Paul Drew. 2016. Recruitment: Offers, Requests, and the Organization of Assistance in 
Interaction. Research on Language & Social Interaction 49(1). 1–19.  
Pomerantz, Anita. 1984. Agreeing and disagreeing with assessments. Structures of Social Action: Studies in 
Conversation Analysis, 57–101. Cambridge: Cambridge University Press. 
Pomerantz, Anita & John Heritage. 2013. Preference. In Jack Sidnell & Tanya Stivers (eds.), The Handbook of 
Conversation Analysis, 210–228. John Wiley & Sons, Ltd.  
Schegloff, Emanuel A. 2007. Sequence Organization in Interaction: Volume 1: A Primer in Conversation 
Analysis. Cambridge: Cambridge University Press. 
Zinken, Jörg & Giovanni Rossi. 2016. Assistance and Other Forms of Cooperative Engagement. Research on 
Language and Social Interaction 49(1). 20–26.  
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"Are you Penny’s Poppy?": Authenticating Santa	
Gillian Busch, Central Queensland University (CQU), and Maryanne Theobald,	Queensland 
University of Technology (QUT)	
Email: m.theobald@qut.edu.au	
 
Children’s culture in western countries endorses a range of fantasy figures such as the Tooth Fairy, 
the Easter Bunny, and Santa Claus. Celebrations are often characterized by visits from fantasy figures 
to early childhood settings, for example a visit from Santa Claus at Christmas time. Continuing the 
myth of fantasy figures is a social practice occurring within interactions where children may test the 
‘realness’ of the character. This paper examines naturally occurring interactions between children 
(aged 3-5 years) and Santa Claus during Christmas celebrations at an Australian early childhood 
Centre. Excerpts of video recorded interactions were transcribed and analyzed using the related 
methodologies of ethnomethodology and conversation analysis. Our investigations focus on the ways 
in which children authenticate the realness of Santa Claus and the resources Santa Claus uses to verify 
his authenticity. This investigation sheds light on children’s understandings of myth and fantasy.  	
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Expert-Novice Interactions: Clinical Reasoning Prac Exam (Workshop)  
Libby Clark, Charles Sturt University 
Email: eclark@csu.edu.au 
	
	
	
Following a half-hour interaction with a 'simulated' client, third year physiotherapy students at CSU, 
Albury  participate in a 'clinical reasoning discussion' with the examiner. 
 
This discussion is an opportunity for the student (novice) to answer examiner (expert) questions about 
the assessment and intervention activities they completed during their interaction with the simulated 
client. 
 
The primary data consists of audio visual recordings of clinical prac exams. The interaction between 
student and simulated pateint is video data, and the discussion with examiner is audio data. 
Transcriptions of the audio are transcribed, and short segments of camoflauged video are used when 
specific elements of the student-client interaction are referred back to. 
 
The data is from a set involving assessment of physiotherapy student clinical reasoning. I'm interested 
in a whole raft of aspects at this stage, but will probably focus the discussion on one of the following: 
a. how do students (novices) evaluate their own performances 
c. how do examiners signal that 'more information' is required of the student. 
  
	AIEMCA	2016	|	The	University	of	Melbourne	
	
16	
 
Contesting the legitimacy of adverse health effects from wind farms in 
Australia 
Shannon Clark, University of Canberra 
Linda Courtenay Botterill, University of Canberra 
Email: Shannon.Clark@canberra.edu.au 
	
Wind energy is increasingly being used to generate ‘clean’ electricity in Australia. However, wind 
farms have been subject to controversy and heated public policy debate, particularly in communities 
where wind farms are located. A major basis of opposition in Australia has been the purported 
negative health impacts for those living nearby. In this paper, we draw on three audio-recorded 
research interviews with couples who take divergent stances on wind farms: for, against and ‘middle-
of-the-road’. Drawing on the principles of discursive psychology and conversation analysis, we 
examine the interviews as interactional objects to inspect how people build and undermine arguments 
about the health effects of wind farms. We explore how interviewees construct the ‘facticity’ (Potter, 
1996) of their side of the argument and the rhetorical resources they employ to construct wind farms 
as harmful or benign for health. In particular, we examine the discursive construction of the 
legitimacy of health complaints and direct our analytic attention to the way that participants describe, 
account for and contest the health effects of wind farms. In the interviews, interviewees treat those 
who report experiencing symptoms from wind farms as having primary rights to narrate their own 
experience; however, this epistemic primacy does not extend to the ability to ‘correctly’ identify the 
symptoms’ cause. As a result, the legitimacy of health complaints attributed to wind farms is 
undermined. This paper concludes by suggesting that the methods and perspectives of discursive 
psychology and conversation analysis can make a valuable contribution to investigating contested 
public policy debates.  
	
Potter, J. (1996) Representing reality: Discourse, rhetoric and social construction, London: Sage. 
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Managing the delicate matter of advice giving in critical participatory action 
research  
 
Dr Christina Davidson, Charles Sturt University 
Dr Christine Edwards-Groves, Charles Sturt University. 
Email: cdavidson@csu.edu.au 
 
Central to critical participatory action research (CPAR) is collective action. Kemmis (2007, p. 135) 
proposes this requires a communicative space involving “collective reflection and self-reflection” in 
order to strive for “shared insights into and decisions about what to do”. Drawing on 
ethnomethodology/conversation analysis, we focus on the interactional accomplishment of one such 
communicative space by a classroom practitioner and a university researcher.  
Data are drawn from a larger CPAR study conducted in 12 primary classrooms. This paper examines 
talk that followed one classroom lesson and observation of it by a university researcher. Following the 
lesson, the practitioner researcher and university researcher met to reflect on the lesson and make 
decisions about the focus for future action by the practitioner. The analysis of the audio recording 
establishes how both oriented to advice giving as a delicate matter that required producing shared 
understandings of what actually happened in the lesson, what could have happened, and what should 
happen in the future. Reported talk and thought were integral to individual accounts of the lesson and 
to proposed courses of action. 
Our findings provide insight into the ways that participants in CPAR manage their differing 
institutional roles and activity to accomplish collective action. Further, the paper contributes to the 
body of research that addresses “advice giving as an interactional practice” (Vehviläinen, 2009, p. 
163), particularly through our examination of the ways reported talk and thought informed acceptance 
or rejection of advice. 
 
 
Kemmis, S. (2007). Critical theory and participatory action research. In P. Reason & H. Bradbury –Huang 
(Eds.), The Sage Handbook of action research: Participative inquire and practice (pp. 121-138). 
London, UK: Sage. 
Vehviläinen, S. (2009). Student-initiated advice in academic supervision. Research on  
Language & Social Interaction, 42(2), 163 – 190. 
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Clinical tests as interaction: in situ rule learning by children administered 
the WPPSI-III, information and vocabulary subtests. 
 
Kerrie Delves, The University of Melbourne 
Lesley Stirling, the University of Melbourne 
Email: k.delves@student.unimelb.edu.au 	
It is often assumed that correctly administered standardised clinical tests, such as the Wechsler 
Intelligence Scales, provide a stimulus-response environment where the test administrators are neutral 
conduits of test items and the interactional context is ‘controlled’. Due to this, performance on such 
tasks is viewed solely as a reflection of the internal cognitive structures and processes of the 
examinee. However, interactional research is beginning to show that clinical tests are collaboratively 
produced and both examiners’ and examinees’ social actions co-construct the interaction (Marlaire 
and Maynard, 1990; Maynard, and Marlaire, 1992; Maynard, 2005; and Muskett, Body and Perkins, 
2013). 
This study uses data from a psychology laboratory where a researcher administers the Wechsler 
Preschool and Primary Scale of Intelligence-third edition (WPPSI-III), information and vocabulary 
subtests, to 40 children individually. Children are aged between 4 and 7 years; 20 have a diagnosis of 
autism and 20 are typically developing. Data were transcribed and analysed using Conversation 
Analysis conventions and methods. 
When correctly administered, the subtests do not begin with any instruction on how to answer test 
questions. This means that children are required to learn how to complete the tasks through the 
interactive practices of doing them. Excerpts presented demonstrate evidence of in situ rule learning 
by children, where they alter their strategy of answering test questions based in the feedback they 
receive from the researcher. In situ rule learning may or may not assist the child to produce a correct 
response.  
Findings suggest that, in addition to her role as test administrator, the researcher is an interactional 
partner whose turns at talk are important in co-constructing the interactive environment in which 
testing proceeds. This questions the assumption that standardised intelligence tests are an objective 
measure of cognitive capacity or development in children. 
	
	
Marlaire, C. L. and D. W. Maynard (1990). Standardized Testing as an Interactional Phenomenon. Sociology of 
Education 63:83-101. 
Maynard, D. W. (2005). Social Actions, Gestalt Coherence, and Designations of Disability: Lessons from and 
about Autism. Social Problems 52:499-524. 
Maynard, D. W. and C. L. Marlaire (1992). Good Reasons for Bad Testing Performance: The Interactional 
Substrate of Educational Testing. Qualitative Sociology 15:177-202. 
Muskett, T., R. Body and M. Perkins. (2013). A Discursive Psychology Critique of Semantic Verbal Fluency 
Assessment and its Interpretation. Theory and Psychology 23(2):205-226. 
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The methodology and research of Harvey Sacks 
 
Richard Fitzgerald, University of Macau 
Email: rfitzgerald@umac.mo 
 
Despite his death 40 years ago Harvey Sacks’ ideas and analytic work continue to have a major 
influence and gain ever more attention across the social sciences. Although publishing relatively few 
papers during his lifetime, Sacks’ work was central to the establishment and continued development 
of four major research approaches: Ethnomethodology, Conversation Analysis, Membership Category 
Analysis and Discursive Psychology. Sacks’ approach to data and his innovative methods of analysis 
went to the heart of the paradigmatic shift within the linguistic turn and the analysis of social 
interaction and social action through his published work but especially through his Lectures on 
Conversation and unpublished archive. The discussion in this paper focuses on Sacks’ unique 
approach to methods and analysis as these are posited, develop, shift, falter and advance as he works 
through them over the course of his lectures. In setting out to examine and explore the way Sacks 
works with data the discussion emphasizes his unique approach to methods of analysis, and the 
pioneering and distinctive insights this gleans from a variety of data that was to hand. The paper 
comes at the beginning of a research project to examine Sacks’ work which sets out to trace and 
reflect on the way his work influenced and has been taken up in major research areas as well as 
making his innovative methodological attitude accessible to a new generation of researchers. 
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Understanding professional learning conversations: Structures and 
patterns of feedback talk between teachers 
Jess Harris, Newcastle University 
Email: jess.harris@newcastle.edu.au 
 
Mentoring, collaboration and supervision form the foundation of professional learning strategies for 
teachers with all levels of experience. Despite longstanding recognition of the potential benefits of 
engaging in professional learning conversations with communities of peers or mentors, relatively little 
is known about the actual interactional practices employed by teachers to mentor, collaborate, and 
offer feedback on the professional practice of others. The majority of research in this field relies 
heavily on teachers’ self-reports. However, evidence from preservice teacher education research 
demonstrates that supervising teachers tend to report idealised versions of their practices. 
This paper examines audio-recorded interactions of professional learning conversations from two 
settings in which both preservice and practising teachers reflect on observations of classroom practice. 
Drawing on tools from Conversation Analysis and Membership Categorisation Analysis, I explore 
how teachers with varying levels of experience engage in feedback conversations. Specifically, I 
uncover interactional strategies used by teachers to negotiate the potentially delicate issues 
surrounding the delivery of feedback on professional practice.  
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Revising po-faced responses to teases 
 
Michael Haugh, The University of Queensland 
Email: Michael.haugh@uq.edu.au 
 
In a seminal paper on tease responses, Drew (1987) claims that “the overwhelming pattern” is for 
“recipients [to] treat something about the tease, despite its humour, as requiring a serious response: 
even when they plainly exhibit their understanding that the teasing remark is not meant to be taken 
seriously” (p.230). This has often been taken in the broader CA literature to mean that teases prefer 
(in the CA sense) po-faced responses. What is less well acknowledged, however, is that Drew’s 
analysis was, as he himself admits, primarily focused on characterising a particular form of responses 
to teases, and was not itself intended as a comprehensive study of the range of different social actions 
that can be accomplished through teasing. In this study, I revisit the question of whether teases, 
broadly defined by Drew (1987) as “mocking but playful jibes against someone” (p.219), do 
necessarily occasion serious responses through an analysis of more than 150 instances of teasing 
sourced from everyday interactions amongst both well acquainted and previously unacquainted 
Australian and American speakers of English. Close examination of this dataset, drawing from 
methods and research in conversation analysis, indicates that whether a serious or non-serious 
response is occasioned depends in large part on the type of teasing involved, that is, what social 
action(s) are being accomplished by those participants through that particular instance of teasing, and 
the broader sequential activity in which that teasing is situated. It is concluded that a po-faced 
response is not necessarily the standard response to a tease, as some analysts have sometimes 
interpreted (or perhaps misinterpreted) Drew (1987) to have been claiming, but rather is part of what 
co-constitutes the prior tease as accomplishing a particular form of social action, namely, sanctioning 
an action prior to the tease as “overdone” or “exaggerated”.  
 
 
Drew, Paul (1987). “Po-faced receipts of teases”. Linguistics 25: 219-253. 
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Touching talk: Social interaction among Deafblind people  
Shimako Iwasaki, Meredith Bartlett, Howard Manns, Louisa Willoughby (Monash University)  
Email: shimako.iwasaki@monash.edu.au 
 
This study investigates how talk is organized by Deafblind people who communicate via a tactile 
form of Australian sign language (Auslan). Human interaction is managed by multimodal and 
multisensory resources (i.e. visual resources such as gestures, facial expressions, and gaze) and 
hearable resources), how do Deafblind people who have no access to such resources manage to 
initiate, sustain, and coordinate their talk? Employing the empirical methods of Conversation Analysis 
and drawing upon the studies of the embodied nature of the organization of human action in 
interaction (Goodwin, 2003; Streeck, Goodwin & LeBaron, 2011), the paper analyzes social 
interaction among Deafblind people who are fluent tactile Auslan speakers to understand the fabric of 
sensory resources and bodily actions that make up the intersubjective worlds of the Deafblind.  
 
This paper specifically analyzes how tactile sensory information is utilized and shared when 
Deafblind interactants establish and maintain focused engagements, with special attention to the turn-
taking organization, the precision timing of speaker changes, and recipient actions produced 
concurrently during speaker’s talk. How turn-taking is organized in (visual) signed conversations has 
intrigued researchers (e.g. Baker & Padden, 1978; Coates & Sutton-Spence, 2001; Herreweghe, 2002; 
Martines, 1995). However, little work has been conducted in tactile signed conversations among 
Deafblind people (except Mesch (2001) and Berge and Raanes (2013)). Despite the fact that 
Deafblind conversationalists cannot rely on resources such as gaze and non-manual features that are 
used in signed conversations for making meanings and speaker changes, we can observe that 
participants orient to the turn-taking mechanism proposed by Sacks, Schegloff & Jefferson (1974) for 
spoken conversations. The coordination of talk and mutuality are demonstrated in our collection of 
approximately five hours of data. The findings show that despite the different range of modalities 
available, an intricately coordinated interactional choreography is achieved by multiple participants 
through touch.  
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‘Skills to Pay the Bills’: Competency on Display in a 
 Mountain Biking Video 
 
Mike Lloyd, Victoria University of Wellington 
Email: Mike.lloyd@vuw.ac.nz 
 
Following on from success with a previous AIEMCA conference paper on a mountain biking video 
(see Lloyd 2016), this paper focuses on a short video showing the opening of a skills area in a 
mountain bike park.  This time the video data is more ‘framed’ - it has clearly been edited – 
nevertheless it still offers a useful opportunity to analyse specific social practices in a naturalistic 
setting.  After viewing the mayor cutting a ribbon to officially open the skills area, we watch 19 
mountain bikers riding the skills area in varied ways.  By the end of the video there have been 34 
runs, only three of which feature women.  In contrast to a core group of young male riders who 
display showy and risky jumping skills, the women appear to ride very cautiously.  Here, a relatively 
standard sociological stance would be to move outwards from this ‘noticing’ to the way society 
structures embodied practices around gender binaries, however, we can also adopt 
ethnomethodology’s focus on fine detail and move closer to the ‘noticing’ itself.  Doing so enables us 
to see this ‘first-glance’ gender difference in a new light.  Gender is there, but it is entangled with 
mobile skill itself, begging us to ask:  What do we take to be a skill, and exactly where and how do we 
recognise competence in mountain biking?  How is that socially organised as an ordinary activity, and 
how do key situated logics of mountain biking feature in a lived display of riding skills?  If we take 
such questions to be important, then the apparently unremarkable video focused on here becomes an 
exceptional resource for a fine-grained analysis of the social organisation of mountain biking.  In the 
presentation, there may be space to view the video, but certainly the analysis will combine words, 
numbers, and ‘graphic transcripts’ (Laurier, 2014), in order to communicate the fine detail of this 
social practice. 
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“You’ll have to be my eyes and ears”:  
Accomplishing physical assessments on a health helpline.   
	
Stefanie Lopriore, Amanda LeCouteur (The University of Adelaide), Katie Ekberg (The 
University of Queensland), Stuart Ekberg  (Queensland University of Technology) 
E-mail: stefanie.lopriore@adelaide.edu.au 
	
This presentation applies conversation analysis to calls to a health helpline. Health communication 
has long been a focus of research on helplines, but little has been done to investigate how healthcare is 
delivered at a distance. In particular, we look at how callers and call-takers negotiate the 
interactionally complex task of performing physical assessments over the phone. The data come from 
a corpus of calls to the Australian government-funded national health helpline, Healthdirect Australia. 
We examine how nurse call-takers design physical assessments, and how this turn-design impacts the 
fluency of these healthcare encounters. We argue that communicative difficulties associated with 
over-the-phone physical assessments may be reduced through use of a 2-part design structure, 
involving: (1) an instruction that explains what the caller needs to do, and (2) an information-
soliciting question that highlights the medical information required from the assessment (e.g., “Lift 
your arm up – does it hurt?”). These turns are designed in ways that particularly suit telephonic 
interaction in which parties do not have visual access to one another. Insights from this conversation 
analytic research can be used to improve telehealth communication, including in emergency services 
calls where over-the-phone physical assessments play a significant role in the triage process.  
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Interpreting codeswitching practices in L2 classrooms 
	
Ricardo Moutinho, University of Macau 
Email: moutinho@umac.mo 
	
Some conversational analysts investigating interaction in second-language (L2) classrooms 
(Seedhouse 2004 and 2013; Long 1983) claim that particular dimensions of this environment make it 
unique. One of these dimensions is the fact that language in L2 classrooms is simultaneously the 
object and the vehicle of instruction. Many times, however, the object and the vehicle are rarely 
represented by the same language. In international settings, for example, a large number of novice 
students from different language backgrounds may be taught a non-English L2 in English (the 
international lingua franca). As a result, many languages will be transiting in the classroom interactive 
space (English, the target language and students’ L1), and each will provide a different interactional 
locus in which for participants (teacher and students) to display and negotiate aspects of their identity. 
For this reason, L2 classrooms in international contexts face unique interactional-pedagogical 
challenges whose complexity has yet to receive extensive attention in the field of CA-for-SLA. Such 
challenges must be discussed by analyzing how participants act in the classroom environment in order 
to reach the goals set for lessons. Data collected in these contexts can serve to understand more about 
the ‘socially distributed cognition’ (Schegloff, 1991), which constitutes part of the architecture of 
intersubjectivity, or how participants understand each other (Seedhouse, 2009). In this presentation, 
we will discuss how participants in two Portuguese L2 classes in a multicultural university context 
produce and interpret codeswitching practices. Results showed that codeswitching is an important 
interactional tool to release the constraints imposed by school institutional norms and negotiate 
identity categories that, at first glance, seem to be stable during a classroom encounter. 	 	
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Some significant but buried studies of embodiment and materiality in social 
interaction 
	
	
Maurice Nevile, University of Southern Denmark 
Email: nevile@@sdu.dk 
	
	
When preparing a recent review on rising interest in ‘embodiment’ in EM CA research on social 
interaction (Nevile 2015) (e.g. gesture, body, mobility; cf. ‘multimodality’), considering over 500 
studies, I was delighted to be reminded of, or often ‘discover’, some less-well-known-and-cited 
studies. The review identified an embodied turn in the field becoming established from around 2004, 
but also noted earlier ’significant moments’, including publications before the more-commonly-cited 
Goodwin (2000), or Streeck et al. (2011) collection. Apart from pioneering work in the 1970/80s (C. 
& M.H.Goodwin, Heath, Streeck), there was the US Natural History of an Interview study in the 
1950/60s, and 1990s papers covering familiar (e.g. knowledge/epistemics, participation) or less 
familiar topics, especially research within so-called ‘workplace studies’. The review could only 
mention these, so here I select some to highlight from the prominent journal Research on Language 
and Social Interaction. The paper argues that active recognition of the contribution of the body-in-
interaction might be relatively recent, but scholarly awareness of it is not (in EM CA and beyond). My 
aim is to resurrect some early interests, findings, and wordings, and so support a clearer sense of the 
origins and development of an analytic and conceptual voice for appreciating the body-in-interaction. 
Writing the review was for me a reminder of the value of digging deep, and I hope this paper will be 
so for others, and further discussion of doing CA and EM as a research community. 
	
Goodwin, C. (2000) Action and embodiment within situated human interaction. Journal of Pragmatics, 32, 
1489–1522. 
Nevile, M. (2015) The embodied turn in research on language and social interaction. Research on Language and 
Social Interaction. 48,2: 121-151. 
Streeck, J., Goodwin, C., & LeBaron, C. (Eds.). (2011) Embodied interaction: Language and body in the 
material world. Cambridge, England: Cambridge University Press. 	 	
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Creating repair opportunity space via insert expansion. Evidence from 
Italian L2 classrooms 
Francesco Possemato, The University of Sydney 
Email: Francesco.possemato@sydney.edu.au 
 
Adopting the methods of Conversation Analysis, this paper explores the sequence organisation and 
the linguistic and embodied resources mobilized by the interactants in the incremental pursuit of 
shared understanding (i.e. intersubjectivity). More specifically, the present paper focuses on the most 
familiar classroom sequence organisation, i.e., the Initiation-Response-Evaluation (IRE) exchange 
(Mehan, 1979), in two Italian as a Second Language (L2) university classrooms.  
The present paper concentrates on a particular organization of the IRE, namely an insert expansion 
sequence (Schegloff, 2007). It is argued that within the IRE sequential environment – overwhelmingly 
occurring during form-and-accuracy phases of the lessons (Seedhouse, 2004) – such insert expansions 
represent a locus for the public display of (mis-)understanding and for a repair opportunity space to 
arise. The analysis also demonstrates that the insert expansion, which is here termed ‘Pre-Evaluation 
insert sequence’ (Pre-E), structurally provides the teacher with the possibility to attend to the 
procedural contingencies of the assessment practice, before implementing her third turn (E).  
30 hours of interactions were video-recorded in three Italian L2 classrooms over a period of 12 weeks, 
and a total of 63 students and 3 Italian native-speaker teachers were recruited for the study. 
Specifically, this paper draws on two small collections from two classrooms observed. Four main 
analytic loci were taken into account for the practice examined, namely the sequential environment in 
which the practice is occasioned, the social action(s) implemented, the specific turn design, and the 
relevant bodily conduct sustaining the talk. 
The preliminary findings hint to the relevance of the Pre-E sequence for the implementation of L2 
pedagogic practices, and teacher training. The Pre-E may represent, in fact, a convenient interactional 
tool that enables the fostering of peer-to-peer assessment during IRE exchanges. The teacher’s 
evaluation withholding via Pre-E may also promote and sustain class participation, and furthermore, 
implement successful and easily reproducible repair strategies able to address the practical 
contingencies with which teachers are confronted in real-time assessment practice. 
 
 
Mehan, H. (1979). Learning lessons : social organization in the classroom. Cambridge, Mass.: Harvard 
University Press. 
Schegloff, E. A. (2007). Sequence Organization in Interaction: Volume 1: A Primer in Conversation Analysis: 
Cambridge University Press. 
Seedhouse, P. (2004). The Interactional Architecture of the Language Classroom: A Conversation Analysis 
Perspective. Language Learning, 54(supplement 1), x-300.  
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Informed consent for surgery - what is the evidence for shared 
understanding between patients and surgeons? (Workshop) 
	
Isabel Ross 
Email: isobelaross@gmail.com 
	
Ethical decision-making requires information, but what constitutes successful informing and how is 
this best achieved? As a former clinician (anaesthetist) with an interest in both bioethics and adult 
literacy/numeracy, communication around informed consent has long perplexed me. On the one hand, 
low health literacy can affect patients’ ability to understand, remember, integrate and synthesise 
decision-related information; on the other hand, clinicians’ lack of awareness of health literacy issues 
and a clinician-centred process of information provision can combine to reduce shared-understanding 
between patient and clinician.  
Using an Interactional Sociolinguistics approach, my aim is identify interactional strategies that might 
optimise or compromise shared understanding of decision-related informing between patients and 
surgeons. My dataset comprises 25 (archival) audiovisual and audio recordings, and associated 
transcripts from the ARCH (Applied Communication in Health Care) database. They feature surgical 
outpatient consultations during which surgical (and other) treatment options are mooted.  
 
In this surgical-outpatient consultation, the patient, a man in his twenties, has been referred to the 
colo-rectal surgeon for the treatment of volvulus (twisting of the bowel). The consultation thus far has 
comprised a referral recognition sequence (White, 2011), an elicitation of the patient’s problem, a 
history taking and a physical examination. This particular extract follows a description by the surgeon 
of the genesis of volvulus and of the proposed surgical treatment.  
 
The surgeon is doing most of the talking in these sequences but I am particularly interested in displays 
of knowing and of understanding by the patient (Koole, 2010), whether these take the form of claims 
or demonstrations. I am also interested in whether it is legitimate to argue for a relationship between 
cognitive and interactive elements.  
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Chinese Language Repair on WeChat  
 
Todd Sandel, University of Macau,  
Email: tlsandel@umac.mo 
	
Prior work in the study of repair in conversation analysis has focused on spoken interaction, 
demonstrating an “organization of repair.” Cross linguistic work shows there is a reflexive 
relationship between language and the organization of talk (Schegloff, 1996). An emergent interest is 
the study of repair in online interaction. For instance, online gamers have developed “*-repair” to 
mark a typo, verb tense error, etc. (Collister, 2011). In Facebook chat, repair is similar to spoken 
interaction: most repair is self-initiated and recipient-designed (Meredith & Stokoe, 2014). But turns 
may also be repaired during construction in ways invisible to recipients. This study looks at the 
structure of chat afforded by WeChat, a social media platform designed in China for the mobile 
phone. Data consist of 44 screen shots—collected over a period of six months—among participants 
who used three types of written Chinese (vernacular Cantonese, standard Chinese—traditional and 
simplified characters), English, and other written codes (e.g., Emoji, Korean). I analyze participant-
generated repair rules, new and hybrid linguistic forms, and ways users interactionally orient to repair. 
I also look at how Chinese language input systems afford different repair types. 
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The social production of a 23-month-old child’s literacy knowledge in 
family interaction  
Brooke Scriven, Christina Davidson and Christine-Edwards-Groves, Charles Sturt University 
Email: bscriven@csu.edu.au 
	
Recent conversation analytic studies show very young children competently interact with family 
members through embodied methods (for example, Filipi, 2009; Forrester, 2013). This paper 
contributes understanding of how a pre-verbal 23-month-old child uses embodied actions to socially 
produce literacy knowledge. The child engages in interaction with his father and 3-year-old sister 
during technology use at home. The interaction was video recorded by the child’s father, and 
sequences were transcribed using Jefferson transcription conventions. Ethnomethodological 
conversation analysis uncovers the interactional resources through which the very young child 
socially constructs literacy knowledge with his sister. Discussion emphasises how the young child 
makes meaning of his sister’s actions and displays understanding of the project of her actions in 
responding turns. The paper highlights the child’s interactional competency in using resources 
available to him to interact with others and co-produce digital activities with them. It reveals how very 
young children actively construct interactions through embodied actions, and produce knowledge with 
others, during everyday activities at home. 
	
	
Filipi, A. (2009). Toddler and parent interaction: The organisation of gaze, pointing and vocalisation. 
Amsterdam, The Netherlands: John Benjamins. 
Forrester, M. A. (2013). Mutual adaption in parent-child interaction: Learning how to produce questions and 
answers. Interaction Studies, 14(2), 190-211. 
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Interviewing in daytime talk show: elicitation and feedback  
A case study of The Oprah Winfrey Show  
 
Shen Jin (Susie), University of Macau 
Email: shenjin1016@hotmail.com 
	
The daytime talk show, after its first appearance in 1970s, has became an extremely popular and 
flourishing television format, exerting great influences on different societies and cultures. The Oprah 
Winfrey Show as the most successful one in the American broadcasting history hence attracts a range 
of academic discussions and scholarly interests. However, the previous studies on the topic tend to 
attach much importance to the broader questions such as social identity, power and ideology, and 
merely to some extent, overlooking the discourse itself. By adopting broadly conversation analytic 
tools, I would like to examine the whole process in minute details, providing objective description of 
how the language is systematically and strategically structured into a preferred encounter in particular 
context, hence a thorough understanding of the process itself and providing sufficient evidence for 
any interpretations, which I hope may yield interesting findings and fill the gap of previous studies.  
 
This paper focus on the activity of the interviewer (Oprah), single outs two prominent features of her 
style: 1) active and sympathetic feedbacks (reaction); 2) story-triggering elicitations. It adopts a 
broadly CA approach, to explore these two general characteristics in more detail，identifying specific 
interactional devices in realizing each of them. The specific interactional devices identified are 
laughter, backchannels, reactive expressions, collaborative finishes, repetitions，evaluative 
statements and questions.  
 
Another principle concern of the analysis is with the use of these interactional devices in media 
context － how the interactions between the interviewer and the interviewee(s) are transformed into 
public performances for the viewers.   	 	
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‘When you’re 85, then I’ll call you old’: 
Age categorisation as an interactional resource in healthcare consultations 
(Workshop)	
	
Maria Stubbe, Jo Hilder (University of Otago) and Ann Weatherall (Victoria University of 
Wellington) 
Email: maria.stubbe@otago.ac.nz 
 
Societal attitudes and practices relating to age and ageing are changing rapidly and will continue to 
evolve. The transitions in life stage, health and capability that older people experience are also 
evolving, with ‘active ageing’ now expected well beyond age 65. In the clinical world, constructs 
around age, ageing and ‘life course’ are also changing, but may have quite different meanings and 
implications than they do for lay people. Little is known about exactly how clinicians and patients in 
routine health encounters negotiate the various social meanings attached to age and ageing in this 
changing environment, or how these interactional practices influence mutual understanding and health 
outcomes. 
 
The data excerpts to be examined in this workshop come from a routine New Zealand primary care 
consultation between a 65-year-old male diabetes patient and a 47-year-old female nurse. It is drawn 
from a set of 113 recorded consultations in the ARCH Corpus of Health Interactions 
(http://tinyurl.com/ARCH-Group) in which participants make explicit references to age.  
 
The overall aim of our study (in progress) is to identify the interactional practices used in routine 
health care encounters when age and/or ageing are made explicitly relevant. The focus of the data 
session will be to explore the interactional work being done by age references, descriptions and 
categorisations in these excerpts and how these practices contribute to the clinical and ‘life world’ 
perspectives or agendas oriented to by the participants. 
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The Waco Siege: a conversation analysis perspective on the negotiations. 
 
 
Esther Stutzle Czaja, Rod Gardner, Ben Matthews (University of Queensland) 
Email: e.czaja@uq.net.au 
 
The data set is extracts of the negotiation phone calls from what is commonly known as the Waco 
siege which occurred in Texas in 1993. Outside of the town of Waco was a compound where a New 
Religious Movement group of people lived, who called themselves the Branch Davidians. The US 
government maintained this group was stockpiling illegal weapons and that additional crimes were 
possibly being perpetrated, particularly by the group’s leader, David Koresh. The government raided 
the property which resulted in a siege lasting for 51 days.  
 
Via daily telephone calls, the Federal Bureau of Investigation agents negotiated with members of this 
New Religious Movement in order to persuade them to surrender and exit their compound. In turn, 
members of this apocalyptic group argued for the relevance and truth of their religious views. During 
these sometimes hours long conversations, many topics were covered, from talks about religion, to 
negotiating bringing out more children, and practicalities of dealing with a dead body.  
 
It is widely held that the US Government handled the whole situation very badly from the start, and 
that the siege could have been resolved (even prevented) without the violence and subsequent deaths. 
The negotiations were said to have failed.  
The siege has been popularly examined from numerous angles. However, the negotiations have 
received very little research attention in treating them as the primarily linguistic event that they are. 
The aim of this study is to address this gap and look at how the unfolding talk resulted in the 
outcomes of the siege. 
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The use of storytelling in resolving disagreements in doctoral research 
supervision meetings: A conversation analytical perspective 
Binh Thanh Ta, Monash University 
Email: binh.ta@monash.edu 
	
Studies of storytelling in everyday conversations have shown how stories may be designed to 
implement various kinds of social actions such as restructuring alignments of participants (Goodwin 
M, 1990), displaying and managing complaints (Drew, 1998; Edwards, 2005) or attaining intimacy 
(Coupland & Jaworski, 2003; Norrick, 2005) accounting for conduct (Buttny, 1993; Mandelbaum, 1993), 
or recounting troubles (Cohen, 1999; Jefferson, 1980, 1988, 1993; Jefferson & Lee, 1992 ).  However, not 
much research work has been done to explicate the functions of storytelling institutional settings, 
except for a few studies on medical interactions (Halkowski, 2006; Heritage & Robinson, 2006). The 
present paper will contribute to the emerging research tradition on storytelling in institutional talk 
(Drew & Heritage, 1992).  Drawing on conversation analysis as an analytical framework, the 
proposed paper will report on the function of storytelling in resolving disagreements in doctoral 
research supervision meetings. In the data set of twenty five video-recorded supervision meetings, the 
students and supervisors normally have different perspectives on the issues being 
discussed.  Sometimes it is very quick for the students to reach an agreement with the supervisors. 
However, there are a number of cases where disagreements persist over a period of time. One of the 
regular practices that the supervisors use to resolve disagreements is storytelling. Stories are usually 
launched after the supervisors have tried other means but failed to obtain a resolution. In response to 
the stories, the students may show either alignment or misalignment with the supervisors' stance 
conveyed through the stories. If a lack of alignment remains after the first story, more stories are 
deployed until an alignment is achieved. By achieving an alignment, the two participants attain a 
temporary resolution. The resolution is temporary in the sense that it helps close the current 
discussion but does not necessarily result in an actual agreement, and the student may get back to the 
issue in following meetings. The conversational extract to be reported in the proposed paper is taken 
from a dyadic supervision meeting between a supervisor and a student who is doing an auto-
ethnography in education. The story told is the last in a series of five stories which are used to resolve 
a recurring issue, therefore it is the best example to demonstrate that how storytelling works to resolve 
disagreements. 
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Shifting of “expert” and “novice” roles between/within two languages: 
Socialization, identity, and epistemics in family dinnertime conversations 
 
Noriko Takei and Matthew Burdelski, Osaka University 
Email: onori@sunny.ocn.ne.jp 
 
This study explores the construction and shifting of “expert” and “novice” roles between and within 
two languages, English and Japanese, in family interaction. In drawing upon insights from 
conversation analysis on identity and epistemics, we analyze audio-recorded dinnertime conversations 
within a Japanese immigrant family living in Sydney with a young adult daughter. Recent work in 
conversation analysis (e.g. Heritage 2012; Mondada 2013; Stivers, Mondada and Steensig 2011) has 
discussed epistemic stance within a framework of epistemics in interaction, which refers to 
“participants’ orientation towards the relevance of who knows what in conversation” (Mondada 2013: 
599). In building on this work in relation to bilingual interaction, here we analyze ways in which 
family members convey their expertise or lack thereof in English and/or Japanese in ways that display 
an epistemic stance that positions themselves and other participants as having relative degrees of 
epistemic status (+K/-K ‘knowledge’) regarding language and culture. In particular, our analysis 
identifies several key communicative practices such as word definitions and repair that participants 
deploy that constitute the self and family members as possessing relatively more or less knowledge 
and expertise with respect to these two languages. We will discuss our findings in relation to (1) 
language expertise, (2) family language policy, and (3) agency and language socialization. 
 
Heritage, J. 2012. Epistemics in action: Action formation and territories of knowledge. Research on Language 
and Social Interaction 45(1). 1-29. 
Mondada, L. 2013. Displaying, contesting and negotiating epistemic authority in social interaction: Descriptions 
and questions in guided visits. Discourse Studies 15(5), 597-626.   
Stivers, T, Lorenza M. & Jakob S., eds. 2011. The morality of knowledge in conversation. Cambridge, UK: 
Cambridge University Press. 
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The positions and functions of “Yeah no” in talk  
Ann Weatherall (Victoria University of Wellington) and Johanna Rendle-Short, Australian 
National University 
	
In June 2015, Greenpeace protesters scaled the roof of New Zealand’s Parliament House with a 
banner aimed at the prime minister that read “Cut pollution, create jobs? Yeah Nah”.  This use of yeah 
nah is one example of the visibility of the expression in New Zealand English and its use as an 
agreement-prefaced disagreement. In spite of its widespread use in New Zealand and Australian 
English, relatively few studies have investigated its interactional function.  A rare example is Burridge 
& Florey’s , (2002) investigation of its discourse functions which included showing assent and 
dissent, hedging, and how it functions as a resumptive topic marker. Our study of more than 50 cases 
of yeah-no in mundane and institutional talk utilises conversation analysis as the methodological 
framework. Cases were recorded and subsequently transcribed from a range of data sources, including 
the radio, call centres and everyday conversation. Detailed interactional and sequential analysis 
showed that yeah-no occurred as an initial element in a turn construction unit (TCU) at the beginning 
or within a larger turn of talk. Yeah-no could be responsive to a first assessment but also could initiate 
a new action. Building on previous analyses of TCU-initial or turn-initial elements (see for example, 
Heritage (2013)), our results confirmed the previously identified functions of the yeah-no expression 
and further detailed the characteristics of its use. The analysis highlights the way in which yeah-no 
can be utilised to address an interactional problem that may have emerged from within the prior talk.  
	
	
Burridge, K & Florey, M. (2002).  ‘Yeah no He’s a good Kid’  A discourse analysis of Yeah-no in Australian 
English. Australian Journal of Linguistics 22/2: 149-171. 
Heritage, J. (2013) Turn-initial position and some of its occupants. Journal of Pragmatics 57: 331-337. 	
